SECTION 3 CSE MEETINGS

DOCUMENTATION REQUIRED FOR CSE MEETINGS

HOME SCHOOL AND SPECIAL PROGRAM RESPONSIBILITIES

YOUTH JUSTICE PROGRAMS

AMEND NO MEETING

CHECKLIST FOR AMENDMENT AGREEMENT NO MEETING

CSE PROCESS FOR SPEAKERS OF OTHER LANGUAGES

CSE CHECKLIST CONSIDERING LIMITED ENGLISH PROFICIENCY

REQUEST FOR INTERPRETING SERVICES

IEP COMPLIANCE CHECKLIST

KEY QUESTIONS FOR THE CSE TO CONSIDER WHEN DEVELOPING IEPS

IEP ANALYSIS — SPECIALLY DESIGNED INSTRUCTION GUIDING
QUESTIONS TO DEVELOP AN IEP

GENERAL DIRECTIONS TO USE THE STATE’S MODEL IEP FORM MARCH
2010
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Documentation Required for CSE Meetings
" Focus of Meeting Evaluation Packet
Initial Referral Comprehensive Psychological evaluation

Psychosocial Assessment

Health Assessment

Related Service Evaluations to address referral concerns

Teacher input

Classroom observation

FBA, if behavior is affecting performance

RtI Plan with summary - documentation of interventions and data
Any reports provided by parent

Any evaluations requested by parent

Evaluation data from other agencies (if appropriate)

Change to more restrictive
program (Resource or :
Consultant Teacher to Special
Class) or modified day

Psych report (achievement testing within 6 months)

Related service provider reports (if needed)

Updated Psychosocial report

Teacher input form(s)

Classroom Observation

Rd Plan - documentation of interventions and data

Evidence of current service delivery program adaptations/adjustments
FBA and BIP if behavior is affected student progress

IEP Progress Report(s) to Parents

Extended School Year (12
month program): add

ESY Packet

Teacher input forms

Current district report forms with objective data indicating:

a) student’s need for substantial period of review of re-teaching to recoup the skill or knowledge level
attained by the end of the prior school year (at least 8 weeks)

b) loss of knowledge during summer or other extended periods

¢) inability to maintain academic or developmental levels due to intensive management needs, loss of skill
or set of skill competencies

d) evaluations/reports/addendum from related service providers if services are to be provided in a 12-
month program

e) other reports as appropriate (ex. Health/medical for students with significant medical concerns,
FBA/BIP and behavior log for management issues)

Supplemental School

| Personnel: add or extend

. Review fieed with Director prior to adding to IEP

Referral for Supplementary Aide
Supporting data for Supplementary Aide
Independent Skills Plan

Four (4) observations — 1 from CO
FBA, BIP with data

Out of District Placements
* BOCES/Agency
* Approved Private Day
Placement

Approved Private Residential

. Review rieed with Director prior to adding to [EP

Most recent IEP

Psychological report within the last year (including updated testing
Sacial History

Related Services Reports

FBA/BIP with progress monitoring

Current report card

Transcripts

Psychiatric report

Behavioral information for all behavior programs
Physical within one year (including all immunizations)
Birth Certificate

T <ponse to Parental Request

Documentation will vary based on purpose of meeting

12116
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[ __ Focus of Meeting

Evaluation Packet

neevaluation

Individually determined by the school team in order to determine continued eligibility and indicated on PWN request
for consent. Evaluations can include:
e  Specific consent to test
Psych report including achievement within 6 months
Psychosocial update
LD eligibility report (if continuing or changing classification)
Teacher input
Classroom observation
Related service report for current services
Any reports provided by parent
Any evaluations requested by parent
Report card(s)
Rtl plan
Health update
Evaluation data from other agencies (if appropriate)
FBA
BIP (if indicated on IEP)
BSP

Resource Room or Consultant
Teacher Services:
add/increase (with permission
of Zone Director) or decrease

Teacher report

Work Samples

General Education Teacher report
Report cards

T ‘ated service: Add

Evidence of current service delivery program adaptations and adjustments
Related Service Provider evaluation(s) and report
Teacher report

. ited service: declassify ¢ Related Service Provider evaluation(s) and report (use of existing data)
' o Teacher report
Related Service: * Related Service Provider report (Change of Existing Service Report)
decrease/dismiss o  Teacher report

Related service: increase
frequency or duration

Related Service Provider report (Change of Existing Service Report)
e  Teacher report

Second Language Exemption

¢ Documentation that supports RCSD guidelines:
a) Atleast 3 years below in ELA as evidenced in DRA or measure of literacy proficiency
b) Assessments within 3 years demonstrate performance below a SS of 75 on subtests in at least two of

the following areas:
i. Reading comprehension
ii. Memory
iii. Sound-symbol association or symbolic learning
iv, Grammar
v. Auditory processing
vi. Receptive language

vii. Expressive language
viii. Speech intelligibility

Specialized
Equipment/devices: add

Specialized equipment/devices form

Evaluation reports from MATCH team

Teacher input form(s)

Documentation addressing need/use of equipment if available
Samples of work with/without equipment use

Related service report (if appropriate)

Digital Text form with all required signatures

Spe Services Depamen ) ‘ 12/1/16
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#7570
[ 7 Focusof Meeting Evaluation Packet
wpecialized equipment/devices: *  Documentation of current status and reason for terminating or decreasing equipment use (from teacher or
decrease/remove use related service provider
¢ ___Documentation from the MATCH team (if involved).
Special Transportation: *  Reports indicating specific transportation need
add/change/dismiss *  Discipline records
*  Medical records
* FBA and BIP
*___Travel training assessment if appropriate
Test accommodations: ¢ Samples of student work with and without test modifications
add/change/remove * ___ Teacher report identifying current strategies/modifications used in class and outcomes of implementation

12/1/16
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Focus of Meeting

Evaluation Packet

weclassification

(To declassify a student who is
not consistently attending
school requires the evaluation
team to consider the impact of
non-attendance vs. disability
upon educational
performance. If the
evaluations (which could
consist of a record review)
indicate that an educational
disability no longer exists,
declassification is appropriate.
However, to declassify a
student solely based upon non-
attendance does not meet the
requirements for FAPE.)

Updated achievement testing, benchmark assessments, or diagnostic data
Teacher input
Updated related service reports, as appropriate

Home Instruction Program: »  Progress reports
exit e FBA and BIP
¢  Psychological report including academic assessment
s  Updated social history
»__Updated related services reports, if services are being provided
Extended School Year (12 e Teacher input form(s)
month program) : continue *  Current district report forms with objective data indicating:
e 2. student’s need for substantial period of review of re-teaching to recoup the skill or knowledge level
attained by the end of the prior school year (at least 8 weeks)
b. loss of knowledge during summer or other extended periods
¢. inability to maintain academic or developmental levels due to intensive management needs, loss of skill
or set of skill competencies
d. evaluations/reports/addendum from related service providers if services are to be provided in a 12-
month program
€. other reports as appropriate (ex. Health/medical for students with significant medical concerns,
FBA/BIP and behavior log for management issues
| Extended School Year: - *  Reports indicating why student no longer meets eligibility for ESY services from teachers
dismiss * _ Related service reports documenting reasons for change (if appropriate)
Suspensions: »  Teacher report from ALL teachers
Disciplinary change in *  FBAand BIP with progress monitoring documenting team effort to address behavior and ongoing evaluatior
placement after 10 days of of plan
suspension (LTS, STS) *  Psychosocial
*  Psychological report with information regarding classification
¢ Classroom observation
¢ Counseling report, if receiving as related service
¢ Discipline history
Note taker or sign language »  Teacher report (see form in CSE process form)
interpreter: add ¢ Audiological Summary
¢ Approval by Director of Related Service
Participation in general *  Report or teacher input
education adjustment: o Work samples
add/decrease/remove *  Teacher reports
(electives, PE, art, etc.) *  FBA and BIP with progress monitoring (if indicated on IEP)
+ __ Class observation

Specialized Services Depament

12/1/16




~ DEPARTMENT OF SPECIALIZED SERVICES

| Change to alternative assessment
A”‘“”".\\

Evidence of student meeting the criteria for NYS Alternate Assessment, designated in the NYS regulations
Requires approval of Director of Specially Designed Instruction, Programs & Compliance

Focus of Meeting

Evaluation Packet

Interim Placements (Classified
students entering with an out of
district IEP. If student has
RCSD IEP for the current school
year, they are simply re-enrolled
through a Reentrant Agreement
No Meeting).

Student enters with current NYS IEP

a)  School team reviews records and determines what, if any, evaluations will be completed

b) School facilitates Subcommittee meeting (Amend No Meeting or Program Review meeting)
Student enters with Out of State IEP

a) School team reviews records and determines what evaluations will be completed

b) School facilitates Subcommittee Program Review meeting

Adaptive PE:
add/decrease/remove

Statement from PE teacher and/or OT/PT addressing need
Report/statement from nurse addressing need, where appropriate
Observation

Progress report

Annual Review

Must have goal on IEP

Draft IEP document

Progress reports

Report card

Transcript (secondary students)
Level I Assessment (ages 12 +)

Change program to less
restrictive (8:1+2 to 12:1+1,
Swecial Class to ICT, etc.)

Teacher report

Progress reports

Report card

BIP with data

Work Samples

At least one classroom observation

Classification Change

Psych report, including achievement within 1 year

Teacher input

Classroom Observation

FBA and BIP when appropriate

Adaptive behavior measure, if appropriate

Health assessment/update if appropriate

Related service reports, if appropriate

LD eligibility statement if changing classification to or from learning disability
Documentation of Rtl if changing classification to learning disability

Continuation of Supplemental
School Personnel (permanent
or medical, as approved by
Zone Director)

Justification must be established every year

1:1 paraprofessional request form indicating rationale and anticipated responsibilities
BIP input: if 1:1 is necessary due to behavior

Instructional benefits: how will the I:1 benefit the student’s instruction?

12/1/16
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NYS Regulations of the Commissioner of Education 200.4(g)

(g8) Amendments to the IEP.

(1) Amendments to an IEP made after the annual review may be made by rewriting the |IEP or by
developing a written document to amend or modify the student’s current IEP, provided that:

(i) the parent shall receive prior written notice of any changes to the IEP pursuant to section 200.5(a) of
this Part;

(i) the committee on special education shall be notified of any changes made to the IEP pursuant to
paragraph (2) of this subdivision; and

(iii) the parent shall receive a copy of the document that amends or modifies the IEP or, upon request, the
parent shall be provided a revised copy of the entire IEP with the amendments incorporated.

(2) In making changes to a student’s IEP after the annual review has been conducted, consistent with the
procedures established in sections 4308(2)(i), 4355(2)(i), 4402(1)(b)(3)(b) and 4410(3)(a)(6) of the
Education Law, the parent and the school district may agree not to convene a meeting of the committee
on special education for the purpose of making those changes, and instead may develop a written
document to amend or modify the student’s current IEP under the following circumstances:

(i) the parent makes a request to the school district for an amendment to the IEP and the school district
and such parent agree in writing; or

(ii) the school district provides the parent with a written proposal to amend a provision or provisions of
the IEP that is conveyed in language understandable to the parent and in such parent’s native language
or other dominant mode of communication, informs and allows the parent the opportunity to consult
with the appropriate personnel or related service providers concerning the proposed changes and the
parent agrees in writing to such amendments.

(3) Amendments to an IEP pursuant to paragraph (2) of this subdivision shall not affect the requirement
that the committee on special education review the IEP at least annually, or more often if necessary.




Checklist for Amendment Agreement No Meeting

Student:
School: 1ID#:
CASE/CSE Chair:

Amended IEP change requested:

‘Process | Responsibility ' [[Initials | Date |[Notes
Review request CASE/ /CSE Chair
Contact parent CASE/ CSE Chair
with proposed
changes
Complete PWN CASE/ CSE Chair
for an Amendment
Agreement No
Meeting
Send PWN and CASE/CSE Chair
Medicaid
Consent to
student’s family.
Retain copy for
cum
Track receipt; CASE/CSE Chair
resend if needed

{f ' Consent received, | Submit to CASE/CSE Chair

‘ enter date into
Process Tracking
Amend IEP CASE/CSE Chair
(follow local
guidelines and
PWN guidelines
for amendments
without meetings)
Complete PWN CASE/CSE Chair
following
Amendment
Agreement No
Meeting
Send Process CASE/CSE Chair
Checklist and
Compliance
Checklist to CO
with supporting
documentation and

_parent consent letter
IEP/PWN SSA/Zone Office
processed &
mailed

***If parent consent for an Amendment Agreement No Meeting is not obtained in a
reasonable length of time, the CSE/Subcommittee CSE must convene to hold a Requested
Review meeting***

e On the IEP:

Department Specialized Services | ‘ 12/2016




*In the Committee Meeting or Agreement Information the CSE date is the date of the parent

signature.
*In the Programs, Related Service, Program Modifications, Special transportation section the

date for the program start is five school days from the date of the parent signature.

**The date for the program start would be (5) five days from the date of the parent signature on

the consent for amend no meeting.
This 5 days will give you time to coordinate with Placement, Transportation and Administration

regarding the changes.

Department Specialized Services 12/2016
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RCSD Procedures for CSE process for Speakers of Other Languages

NYSED Memo March 2011

Bilingual and English as a Second Language (ESL) Services for Limited English Proficient (LEP)/English
Language Learners {ELLs) who are Students with Disabilities

Committee on Special Education

When the Committee on Special Education (CSE) develops an individualized educatton program (IEP)
for a LEP/ELL student with a disability, it must consider the language needs of the student as they
relate to the student’s IEP as well as the special education supports and services a student needs to
address his or her disability and to support the student’s participation and progress in the general
education curriculum. Such considerations include, but are not limited to:

» the student’s need for special education programs and services to support the student’s
participation and progress in English language arts instruction, content area instruction in
English and ESL instruction; and

* whether the student needs bilingual special education and/or related services.

LEP/ELL students are entitled to certain testing accommodations during the period of time that they
are designated LEP/ELL pursuant to Part 154 and for up to two years immediately after they have
achieved proficiency on the New York State English as a Second Language Achievement Test
(NYSESLAT). However, it is still the responsibility of the CSE to identify In the student’s IEP any
individual testing accommodations needed by the student as a result of his or her disability, which
may include, but are not limited to, the same testing accommodations that the student is entitled to
as a LEP/ELL or former LEP/ELL student.

To ensure that the IEPs for LEP/ELL students are appropriately developed, personnel with knowledge
of second language needs and how these needs relate to the student’s disability should be invited to
participate in CSE meetings.

Further, section 154.3(l) of the Regulations of the Commissioner of Education allows the CSE to
determine whether the required Part 154 services can be met by participation in general education
classes or must be met, in part or in total, through special education programs and services (e.g., a
bilingual special class; a special class with ESL instruction provided by appropriately qualified staff in
the special class; bilingual counseling). It does not authorize the CSE to determine that a LEP/ELL
student with a disability will not receive any services pursuant to Part 154. This section of the

. Reguiations also provides that a student with a disability who is also receiving services pursuant to

Part 154 would be counted as both a LEP/ELL student and a student with a disability for purposes of
calculating State aid pursuant to section 3602 of the Education Law.

Even if the students are in special classes in the school district, they are entitled to receive ESL and,
as appropriate, bilingual education programs of the district. For a student with a disability placed by
the CSE in an out-of-district program (e.g., BOCES, approved private school), the CSE should consider
how bilingual and/or language arts instructional programs, as such terms are defined in section 154.2
of the Regulations of the Commissioner of Education, can be made available to the student in the out-
of-district placement, including, but not limited to consideration of whether the student could
participate in the sending public school district’s free-standing ESL program.

Department of Specialized Services 12/30/16
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RCSD Procedures for CSE process for Speakers of Other Languages

1. When an English Language Leamer (ELL) is referred to the committee on special
education (CSE), the building Education Support Services (ESS) team will determine
language dominance using the following current assessments (no older than 6 months):

* NYSITELL ’

e NYSESLAT

e LAS

e LAB(r)

Students who are not deemed proficient in English will be assessed in their native,
dominant language for evaluation purposes for the CSE.

2. The CSE will convene to determine appropriate program for the ELL student.

The CSE membership will include:

General Education Teacher

Special Education Teacher

Parent

Student, if appropriate

Interpreter, if required

English as a New Language (ENL) Teacher or Bilingual Program Teacher

LEA Representative

3. The CSE must consider the student's level of English language proficiency, using the
CSE checklist: Considering Limited English Proficienc before Classification of an

English Language Learner as a discussion guide.

Department of Specialized Services 12/30/16




 DEPARTVIENT OF SPECIALZED SERVICES PROCEDURES.

CSE checklist: Considering Limited English Proficiency before Classification of an English
Language Learner

o Has the dominant language in the home been considered?

Has the child’s primary language of communication been considered?

o Were the cultural values and beliefs of the parents considered in planning for the child’s
education before referral?

o Was sufficient time to adjust to a new environment, language, classroom, community,
and family situation provided before the referral?

o Has the opportunity to leam in the 1%t language been provided?

o s there evidence of whether or not the student had prior success when schooled in home
language?

o Are prior school experiences, attendance and/or interrupted formal schooling
documented?

o Did interventions provided prior to the referral include native language instruction and
ESL methodology?

o Did the instructional plan incorporate a variety of research based instructional strategies
for ELL? (including RTI specific for ELL)

o Is there a member of the CSE team who has expertise regarding the student and
understands how language develops as well as strategies that can be used when
education a student with English as a second language?

o Does the CSE Team have access to assessment data to determine if it is accurate and
culturally and linguistically unbiased?

o Does the assessment information use a variety of methods and environments? (such as
the use of multiple mediums to present information, culturally relevant information, a low
stress environment for language performance)

o The assessments must demonstrate that the disability is evident in the dominant
language or rule out limited language proficiency as the cause of learning difficulties.

o Descriptive data, not test scores, should decide if the student qualifies for special
education.

o Standardized test results must be cross validated with performance based measures.

o If both performances are low and parents are also concerned about their child’s
communication skills, then the student most likely has a disability.

o Do the Present Levels of Performance statements in the IEP address both how the
student uses his or her native language and how the student uses English?

o Do progress monitoring activities measure progress toward the mastery of English?

o Do the goals delineate in which language they will be addressed and who will be
responsible for measuring the outcomes?

o Was there collaboration between general, special education, English as a second
language and bilingual education teachers, if appropriate, during the referral process.

a Has the district communicated with the parents prior to the referral and clearly explained
the referral process, evaluations in the language they understand?

o Have parents been actively involved in the referral process?

a s there an interpreter who is knowledgeable about special education terms present at the
CSE meeting for the parents and student?

o Are the CSE team members trained in how to use an interpreter effectively?

o Was the evaluation process that was used clearly defined in the native language and in
English during the reviews and reevaluation?

[w}

Department of Specialized Services 12/30/16




REQUEST FOR INTERPRETING SERVICES

School/Agency: Contact Person:

Student Name: Telephone #:

Student ID: Location/Room #:

Date Needed: Event Type:

Meeting Time: Infer‘l::::‘:?l\e}:ezi?d?
Language Needed:

Sign Language Needed: YES or NO Parent Name if ASL:

( ‘
Please e-mail request to Nidia.Saltares@RCSDK12.0RG at least one week prior to date

needed.
Thank you.

FOR OFFICE USE ONLY

Job #: Date Requested:

Interpreter's Name:




CASEs

SSAs

IEP Compliance Checklist Directions
2016-2017

Complete Heading

Circle Meeting Reason(s)

Indicate the School Year(s) of the IEP

Check Applicable Recommendations

Prior to finalization, review each section of the IEP as indicated on the checklist and initial
the box next to a section once it is completed. If an IEP is created in both school years, check
both documents

If a document is finalized and an error is noticed prior to turning in the checklist, a note may
be made to the SSA on the back of the form under “Comments/Follow-up Needed”

Log meeting in AR/RE book and initial and date the back of the checklist with the date the
paperwork was submitted

Review only the sections on the Process Checklist that have “Y/N” choices.
Circle Y or N for each section

If an IEP was developed for this year and next, check both IEPs

A comment can be entered on the back of the sheet if needed

Initial & date the back of the sheet

I no errors, print and mail the IEP and initial each section on the checklist

If there are errors, return to Director after reviewing entire document

All Checklists will be collected

After Director and CASE review, the checklist will be returned to SSA to process

*Date stamp the checklist when it comes in

Directors

Receive checklists from SSA’s :
Contact CASEs to come to CO to revise/edit errors in the documents
Notify Mary when cases come in to change access for that day
Director and CASE go through the entire document

Return the checklist to the SSA for processing




Director
Review
N it | 2o
(, fffff X |EP Compliance Checklist
Student Name: ID#: 890- Current Grade:
School: Meeting Date: District Representative:
Meeting Type: circle all that apply IEP created In School Year(s)
Initial AR  Program Review Reevaluation Comprehensive Reevaluation  Manifestation
Check if applicable:
00 PROGRAM CHANGE RECOMMENDED  School Year(s)
O STUDENT RECEIVES ESY
{J TRANSLATION NEEDED LANGUAGE
0 DECLASSIFICATION
Section in IEP Compliance Area District SSA Director
Rep.
Demographic Compare demographics with Power School
Information
Committee Meeting | Meeting Scheduled in Frontline IEP Y N
Agreement
Meeting Date matches meeting notice Y N
Meeting Reason updated (dual meeting reasons) Y N
Comments- spelichecked Y N
Translation indicated if needed Y N
. Attendance includes Gen. Ed and Special Ed Teachers Y N
i, Committee Correct Dates: Start/End, AR and Reevaluation Y N
Recommendatlions If ESY- use ESY start date
Correct Grade- updated if AR Y N
Program Change —entered in Home Schoo! fleld Y N
Evaluations/Reports | Evaluations & Reports considered at the meeting are o
Included and evaluations not used are deleted.
Standardized Test New scores imported to current document; outdated
Results and Statewide | scores removed (stay in history)
Districtwide
Assessments
Present levels of Student Strengths, Preferences/ Interests and Needs
Performance reflect current functioning.
Parent concerns included in each area
Transition information included for secondary
Check spelling
Effect of Student Updated- reflects current classification
Needs
Student Needs Communication Needs- Update to reflect
Relating to Special addition/removal of Speech services
Factors If BiP- Statement updated to “A Behavior Intervention
Plan (BIP) has been developed and implemented and
will be progress monitored as indicated on the most
recent plan.”
Measurable Post- Measurable Post-Secondary Goals have been updated
Secondary Goals and | based on current Level 1
( 4 Transition Needs MPSGs use the word ‘will”
Goals Goal for each related service
Based on identified need in PLEP




Key Questions for CSE to Consider When Developing IEPs

Examine classroom and student data to determine where the student is functioning in
relation to the grade level academic standards.

Consider:

*  What are the grade-level content standards?

* What is the content standard saying the student should know and be able to do?

* What is the student's current functioning in relation to the grade-level content
standards?

From this information, develop the present levels of performance and functional
performance by describing the student’s individual strengths and needs in relation to the
grade level academic standards and accessing the general education curriculum.

Consider:

* How does the student's disability affect participation and progress in the general
education curriculum?

*  What accommodations are needed to enable the student to access the curriculum?

* Does the complexity of the material need to be changed in such a way that the content
is modified?

*  What is known about the student’s response to academic instruction?

*  What program/services, supports, accommodations/modifications and/or interventions
have been successful with the student?

Develop measurable annual goals aligned with grade level academic standards.

Consider: .

*  What can the student reasonably be expected to accomplish in one school year?

*  What the student’s needs are as identified in the present levels of performance and in
relation to the grade level academic standards?

* s the annual goal measurable?

* Does the annual goal include the evaluative criteria, evaluation procedure and
schedule to measure the progress toward meeting the goal?

4. Identify the specially-designed instruction, including accommodations and/or modifications,

needed for the student to access and progress in the general education curriculum.

Consider:

*  What accommodations/modifications are needed to enable the student to access the
curriculum?

* Does the complexity of the material need to be changed in such a way that the content
is modified?

*  What program/services, supports, accommodations/modifications and/or interventions
have been successful with the student?

* Do the identified accommodations/modifications relate back to the identified student
needs and/or annual goals?

* Does the student's current functioning indicate a need for specially-designed
instruction? If so, in what specific skill area and/or strategies?
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http://www.p12.nysed.gov/specialed/formsnotices/IEP/home.html

General Directions to Use the State’s Model
Individualized Education Program (IEP) Form
(Revised March 2010)

The State’s model IEP Form is provided as a Word document (version 2003) which
includes form fields to enter or select typed information. Directions for use of this
document in Word 2007 can be found at http://Awww.p12.nysed.gov/
specialed/formsnotices/. : ‘

The form is ‘lock protected’ in order for the form fields to function properly. The
form should be used when it is in ‘lock’ mode. Unlocking the form during use may result in
a modification to the form itself. It is recommended that each district password protect the
form to prevent inadvertent form modifications. To do so, go to ‘Tools’, ‘Options’ and click
on ‘Security’ and follow the directions. \

The State’s IEP form may be used in its current Word format, or may be converted
to another format, including a computerized format. However, for all IEPs developed for
the 2011-12 school year and thereafter, the State’s IEP form may not be modified to
otherwise change its appearance or content, except as specifically noted below.

» Rows may be added or deleted within sections of the IEP as necessary.

« Districts must select the appropriate Measurable Annual Goal section of the IEP.

o For students needing annual goals only, select the section that does not
include short-term instructional objectives and/or benchmarks. '

o For students needing short-term instructional objectives and/or benchmarks
with the annual goals, select the section of the IEP entitled ‘Alternate Section
for. Students Whose IEPs will Include Short-term Instructional Objectives
and/or Benchmarks’

» For students for whom post-school transition planning .is not required (such as
preschool and elementary age students), the sections on ‘Measurable
Postsecondary Goals’ and ‘Coordinated Set of Transition Activities’ may be
deleted.

e The footer "New York State Education Department IEP form" may be removed.

e The student's name and other identifying information may be added to each
page of the IEP.

All other sections of the IEP must appear for each student's IEP, whether or not
there are recommendations for the student to be documented in that section of the
IEP. , .




To use this form as a Word form document, vou must follow the directions below. (/»W

1. A district may save the IEP form on the district's letterhead or use the ‘School District
Identifying Information’ section found on the form itself. In order to save the document
on the district's letterhead, it is necessary that the form appear as a Word document
and be in ‘unlock’ mode.

To unlock the form, go to View’, ‘Toolbars’ and click on ‘Forms’. This action will
activate the ‘Forms’ toolbar. From the ‘Forms’ toolbar, click the ‘Protect Form’ symbol
(padlock) &% . The form will then be in ‘unlock’ mode. Go to ‘Edit’, ‘Select All' and
‘Copy’. Paste the highlighted form onto district letterhead. The form, now on district

letterhead, must be locked in order to be functional. To lock the form, go back to the
‘Forms’ toolbar and click the 'Protect Form’ symbol (padlock) £#% . The form will then

be locked and ready for use.

2. Use the Tab button to adva grey box) to field to insert the required
information as appropriate. These fields will automatically expand as
text is entered. In the event that there is no relevant information to be included in a
particular text field, then the district should enter ‘none’ or ‘not applicable.’

3. Select from the ‘drop-down’ options for the Disability Classification. Note that for a
preschool student, the only appropriate disability classification is ‘Preschool Student
with a Disability’. For a school-age student, select from one of the other 13 disability ,
classifications. { )

DISABILITY CLASSIFICATION: |

4. Select from the 'drop-down’ options for ‘Special Education Programs/Services’, ‘Testing
Accommodations’ and ‘Special Transportation Accommodations/Services’. These
sections also include text fields (shown on the computer screen as a grey box |
to enter information that is not included in the ‘drop-down’ choices.

5. Some sections of the IEP form require a ‘Yes’, ‘No’ or ‘Not Applicable’ response. To
choose one of these options, simply click on the check box and an ‘X’ will appear in the
box indicating a choice has been made.

For example: Does the student need a particular device or service to address his/her
communication needs? [ | Yes [ ] No

6. The model form includes a limited number of rows for each section of the IEP.
However, rows should be added as appropriate for each student. To insert additional
rows (e.g., measurable annual goal section, special education services, etc.), the form
must first be unlocked (see directions in #1 above). To add rows, go to ‘Table’, ‘Insert’,
‘Rows Below’. Once the rows have been added, relock the form (see directions under
#1 above).

7. After completing the IEP information for each student, SAVE the document to the u
appropriate file. The document may then be printed.

2
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- The IEP form has been developed to present Committee recommendations in the
same sequence that the development of IEP recommendations should occur, beginning
with present levels of performance and, for adolescent students, post-secondary goals and
transition needs, followed by identification of the goals the student is expected to achieve
in the school year the IEP is to be. in effect. These sections are followed by
recommendations to provide the student with the needed’ special education services,
accommodations, modifications, etc. to assist him/her to reach those annual goals and to=
document the deCIS|ons of the Committee to prowde such services to the maximum extent
appropriate in regular classes and settings with the student’s nondisabled peers. The final
decision of the Committee is the identification of the least restrictive placement where the
student’s IEP can be implemented.

Further. lnformatlon on each section of the State’s model IEP form is: prowded
below, with examples. Please note that the examples. provided for the individual sections
of the IEP are each from different students' IEPs and are not intended to represent one
student or one disability classification. Therefore, when compiled, the examples would not
represent recommendations for one individual student's IEP. The assessment and other
information used in these examples are fictional and do .not represent real students. In
providing names of assessments in the examples, the Department is not promoting or
encouraglng use:of these particular assessments over others.

Identlfymg Informatlon

This section of the IEP includes identifying information for the student and identifies the
disability classification for the student (which must be selected from the options that
appear in the drop down menu).

DISABILITY CLASSIFICATION

o Forall preschool students select ‘Preschool Student W|th a Disability’

» For school-age students, select one of the following disability classifications:
o Autism

Deafness

Deaf-blindness

Emotional disturbance

Hearing impairment

Intellectual disability

Learnlng disability

Multiple disabilities

Orthopedic impairment

Other health-impairment

Speech or language impairment

Traumatic brain injury

Visual impairment (which includes blindness)

OO0 00000000 O0OO0

The IEP must also indicate the projected date the IEP is to be implemented. Each student
must have an IEP in effect at the beginning of each school year. The IEP must indicate
the projected date of review of the student’'s need for the services recommended in the
student’'s IEP. This date cannot be more than one year from the date the Committee

3




conducted its last review of the student's IEP to determine if the annual goals are being
achieved.

For example:

Present Levels of Performance and Individual Needs

The student's 'Present Levels of Performance and Individual Needs' must include
documentation of information that is required to be considered in the development of the
student's IEP. Required considerations include:

1. Evaluation/assessment results.

2. The student’s current functioning and individual needs in academic achievement,
functional performance and learning characteristics; social development; physical
development; and management needs. These considerations must include the
strengths of the student and the concerns of the parent(s) for enhancing the education
of the child.

3. The affect the student's disability has on the student's participation and progress in the
general curriculum (or, for preschool students, in appropriate activities); and

4. Special considerations relating to behavior, communication, students with limited
English proficiency, use of Braille and instruction in the use of Braille and use of
assistive technology devices. The form includes templates to ensure the Committee
documents, as appropriate, its considerations for each of these areas.

Evaluation Resuits:

In developing the recommendations for the IEP, the Committee must consider the results
of the initial or most recent individual evaluation of the student as well as the results of the
student’'s performance on any general State or district-wide assessment programs. For
students beginning with the first IEP to be in effect when the student turns age 15, and
annually thereafter, this section must include information from the age appropriate
transition assessment provided to the student that is being considered in the development
of the student's IEP. This does not mean that an updated transition assessment is
required annually.

The following section of the IEP provides space for the Committee to document the
evaluation results considered. The example shows this section of the IEP completed to
include a list of the evaluations considered and a brief summary of the results.

Alternately, this section could just list the assessments conducted as long as the
instructionally relevant findings from these reports, that were considered and that reflect
the students needs and strengths, are reported under the four need areas.

4
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For example: Student with Other Health Impairment - age 15

f

fp o0 e oo PRESENTLEVELS OF PEREORMANCE AND INDIVIDUAL NEEDS
DOCUMENTATION OF STUDENT'S CURRENT PERFORMANCE AND ACADEMIC, DEVELOPMENTAL AND FUNCTIONAL NEEDS )
EVALUATION RESULTS (INCLUDING FOR SCHOOL-AGE STUDENTS, PERFORMANCE ON STATE AND DISTRICT-WIDE ASSESSMENTS)

Functional Behavioral Assessment - 10-11-09 - Problems identified in the areas of self-regulation, attention and
aggression in the form of destruction of materials. Aggression found to be avoidance / escape behaviors in
 response to stress and skill deficits.

?Psycho-educational Assessment - 10-20-09
Wechsler Intelligence Scale for Children — Fourth Edition (WISC-IV): 95 (average) in verbal comprehension, 86

(low average) in perceptual reasoning, 71 (borderline) in working memory, and 88 (low average) in processing
speed )

‘Woodcock-Johnson Tests of Achievement-Third Edition (WJ-Ill ACH): standard (and percentile) scores of 85 (14)
in broad math;, 80 (11) in basic reading skills, 87 (9) in math calculation skills, and 85 (13) in academic skills).

.Silent Reading Test, score of 72 - borderline range.

Test of Written Language-Third Edition, standard composite score in the borderline range

.Speech and Language Assessment - 10-5-09 - Clinical Evaluation of Language Fundamentals-Third Edition
standard score in the below average range for the sentence repetition subtest and in the very low range for the
‘listening to paragraphs subtest. :

EPhysicaI Examination — 9-1-09 — Physical development is within normal range. Seizures medically controlled.
-Some side effects of seizure medication noted. ' ‘

Classroom Observation - 10-15-09 - Difficulties with transition from one activity to the next. When presented with
;reading tasks, he ripped pages from the book. Broke pencils during math assignments. Attempted to leave the
iclassroom 5 times during instructional periods. These behaviors did not present during the observation of the
‘student during lunch, art and ‘adapted physical education classes.

i Transition Assessment - May. 2009 - Parent Transition Planning Interview, Independent Living Assessment
iinventory. Vineland Il Independent Living Skills; Informal Money management checklist. :

-Enderle-Severson Transition Rating Scale (ESTR-R); Jobs & Job Training - score 46%, Recreation & Leisure -
'score 77%, Home Living - score 25%, Community Participation - score 60%, and Post Secondary Training - score
10%. Has expressed an’interest in animal care. Has one work experience working in his father's Veterinary
-Office. Does not understand factors that influence job retention, dismissal, and promotion. Does not know how to
use resources for assistance in job searching. Lacks skills necessary to complete a job application or job
iinterview; and does not understand information on a pajcheck. Enjoys swimming at the YMCA. His family
‘supports the goal that he live outside of their home after high school, in a setting with supervision and support.

‘State and District-wide Assessments - ,
lowa test results (March 2009) grade equivalent scores of 4.9 in reading, 2.5 in mathematics, 3.0 in science, and
4.6 in social studies. © o o

‘State Assessment English language arts - Grade 8 - Level 2 (partially proficient).

-State Assessment Mathematics - Grade 8 - Level 3 (proficient).

Four Need Areas:

The following section of the IEP provides the template for documentation of the student’s
present levels of academic achievement and functional performance and individual needs
of the student according to each of the following four need areas:

» academic achievement, functional performance and learning characteristics;

¢ social development;

¢ physical development; and

¢ management needs.




The form includes the State’s definition of these four need areas. The form also includes
fields for the Committee to document the student’s strengths and needs, including the
concerns of the parents for enhancing the education of their child considered in the
development of the IEP for each of the need areas.

For example: Student with a Learning Disability - age 10 (grade 4)

ACADEMIC ACHIEVEMENT, FUNCTIONAL PERFORMANCE AND LEARNING CHARACTERISTICS
LEVELS OF KNOWLEDGE AND DEVELOPMENT IN SUBJECT AND SKILL AREAS INCLUDING ACTIVITIES OF DAILY LIVING, LEVEL OF INTELLECTUAL
FUNCTIONING, ADAPTIVE BEHAVIOR, EXPECTED RATE OF PROGRESS IN ACQUIRING SKILLS AND INFORMATION, AND LEARNING STYLE:

Reading: Although Damien’s listening comprehension is age- and grade appropriate, his ability to read and
understand grade level materials is hampered by decoding errors that appear comparable to those of a “typical”
second grade student. Specifically, when reading material is too difficult, Damien tends to use the initial and final
letters/sounds to guess unfamiliar words, skipping over the middle of multi-syllabic words. As the percentage of
errors increases, Damien soon abandons any attempt to self-correct and make sense of what he is reading.
Fluency is dependent on both automatic decoding and comprehension of the passage; when faced with overly
challenging tasks, strategy use is replaced by random guesses.

When Damien attempts books written at the mid-to-late second grade level, his oral reading fluency is within
normal limits (for a second grade student) at 85 words per minute. In contrast, when he attempts grade level text,
fluency is greatly reduced to approximately 40 words per minute and Damien resorts to “word calling” with little
attention to accuracy or meaning. Reading comprehension scores are similarly impacted. Damien benefits
greatly from strong introductions to new material, which effectively lowers the text level challenges for him.

Currently, in the area of reading Damien:
Reads second grade material with adequate fluency and accuracy.

Reads 40 words correctly within 1 minute on 4th grade level reading material, and 85 words per minute when
attempting second grade materials.

His fluency and accuracy is influenced by text difficulty, familiarity with the topic and relevant vocabulary, and
opportunities for muitiple readings of the same or related text.

Decoding skills are not fully mastered, and irregular spelling patterns are especially challenging. He
successfully identifies shorter words in isolation and context, but is less successful with multi-syllabic words,
as he does not aiways analyze the whole word.

He has mastered most of the second grade Dolch word list, and is able to identify several from the third
grade list. He is able to identify “chunk” compound words and identify their segments.

Writing: Damien demonstrates slow writing speed, difficulty with writing out math problems, difficuity taking notes
and poor spelling and handwriting.

Math: Given Damien’s grade level math probes, his fluency/accuracy average in math facts is 7 digits per minute.
Word problems above the second grade level are frustrating for Damien both in reading content and computation.
He is working on computational and problem-solving skills in addition and subtraction, while his classmates are
currently working on developing multiplication skills.

Organization: Damien comes to classes without the appropriate books on the average of 4 times per week. He
rarely turns in homework, even when his parents report assignments were completed. Last month he turned in 12
out of 20 homework assignments.

Attention: Damien is easily distracted. His average time for attention to task is 10 minutes for instruction in
reading and math. His average time for attention to task for science when engaged in hands on experiments is 15
minutes.

STUDENT STRENGTHS, PREFERENCES, INTERESTS:

Good memory for details from information that he has either read or heard
Enjoys computers

Likes sports, animals and music

Responds well to hands-on work

ACADEMIC, DEVELOPMENTAL AND FUNCTIONAL NEEDS OF THE STUDENT, INCLUDING CONSIDERATION OF STUDENT NEEDS THAT ARE OF
CONCERN TO THE PARENT:

(7
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Damien needs to:
develop decoding strategies which will enable him to read grade level materials more independently.
practice fluent reading in challenging texts to build his “sight vocabulary” (words he recognizes on sight).
employ self-correction strategies when he makes an error in reading, especially when the miscue interrupts
meaning. .
build fine motor skills stamina and learn strategies to use assistive technology.
master multiplication and division concepts and reliance on key word strategies for math word problems.
learn how to create a schedule and use self-regulatory skills to deal with distractions.
learn techniques for coping with frustration and reducing worry so he can focus on the task and not on
anxiety.

Parents are concerned about how frustrated he gets doing homework and how this is affecting his behavior at
home and motivation in school.

SOCIAL DEVELOPMENT :
THE DEGREE (EXTENT) AND QUALITY OF THE STUDENT'S RELATIONSHIPS WITH PEERS AND ADULTS; FEELINGS ABOUT SELF; AND SOCIAL
ADJUSTMENT TO SCHOOL AND COMMUNITY ENVIRONMENTS;

When presented with a change in routine, or a novel situation, Damien frequently demonstrates confusion and
anxiety (e.g., asks repeated questions, stands up, tenses his muscles, pinches himself). These behaviors. occur [}
on the average of five times per academic class period. Often makes negative comments about himself or his
work (e.g., "l am not smart." "I cannot do this." "Oh, this is not good work.") These statements occur on the
average of 10-15 times per class period, and primarily for any work involving: writing. He maintains a long term
friendship with one classmate. His peer group rarely initiates conversations/activities with Damien. Damien’s
comments and actions are often off topic/task from the group.

STUDENT STRENGTHS:

Participates willingly in individual sports activities, such as wrestling, that are not team sports
Rarely makes negative comments about himself or his performance during sports activities
Initiates interaction with adults and peers

Responds appropriately to authority figures

'S‘OCIAL DEVELOPNEéNT NEEDS OF THE STUDENT, INCLUDING CONSIDERATION OF STUDENT NEEDS THAT ARE OF CONCERN TO THE PARENT:

]| Damien needs to:

ll* engage in activities and reinforcement strategies which encourage peer interaction and emphasize his role as
a successful group member; and '

ll* develop strategies to transition between activities.

Parents are also concerned about his difficulty with transitions from a‘ctivity to activity that are increasingly ||
|| resulting in resistive behaviors (refusal to change activities) and the impact of his low self-esteem on his academic
I and social engagement. -

PHYSICAL DEVELOPMENT
THE DEGREE (EXTENT) AND QUALITY OF THE STUDENT’S MOTOR AND SENSORY DEVELOPMENT, HEALTH, VITALITY AND PHYSICAL SKILLS OR
LIMITATIONS WHICH PERTAIN TO THE LEARNING PROCESS: ) ' ’

Damien's physical growth, hearing and vision are within normal development. His fine motor skills are delayed.
He has a history of seizures, for which he takes medication. He has reported side effects from medication such as
fatigue and these affect his ability to learn. His parents report that he is often tired and falling asleep during
-afterschool- homework. His sleep patterns make it difficult for him to get up in the morning. He shows fatigue as
the school day progresses. He puts his head down on the desk 10-15 times during class periods scheduled after
lunch. He tends to be most alert in the morning before lunch.

STUDENT STRENGTHS:
Damien is physically strong and likes to exercise and work out with weights.

PHYSICAL DEVELOPMENT NEEDS OF THE STUDENT, INCLUDING CONSIDERATION OF STUDENT NEEDS THAT ARE OF CONCERN TO THE PARENT:
Damien's fatigue level needs to be monitored, particularly as it impacts his ability to concentrate on his school
work. Parents ask that, when possible, his academic classes be scheduled in the morning to accommodate for his
fatigue. : :




MANAGEMENT NEEDS
THE NATURE (’IYPE) AND DEGREE (EXTENT) TO WHICH ENVIRONMENTAL AND HUMAN OR MATERIAL RESOURCES ARE NEEDED TO ADDRESS
NEEDS IDENTIFIED ABOVE:

Scheduled rest periods

Assistance with transitions as he develops self-regulatory strategies

Activities and reinforcement to build and encourage peer interaction

Frequent monitoring when completing independent assignments

Assistive technology for content area reading and activities that include extensive physical writing

Monitoring and adjusting of student class work and homework requiring extensive fine motor skills and/or
extensive time (due to fatigue issues)

Alternate formats of assessments that require less fine motor skill activity

Involvement and Progress in the General Curriculum / Appropriate Activities

The following section is used to document how the student’s disability affects involvement
and progress in the general education curriculum; or for preschool students, as
appropriate, how the disability affects the student’s participation in appropriate activities.
Consider the affect of the student’s disability needs as they relate to each of the following:
instructional content, instructional method, method of assessment, instructional materials
and physical environment.

For example: Student with Traumatic Brain Injury - age 13

EFFECT OF STUDENT NEEDS ON INVOLVEMENT AND PROGRESS IN THE GENERAL EDUCATION CURRICULUM OR, FOR A PRESCHOOL
STUDENT, EFFECT OF STUDENT NEEDS ON PARTICIPATION IN APPROPRIATE ACTIVITIES

Craig’s short attention span and his difficulties applying organization strategies affect his ability to complete
homework and class assignments in a timely manner. He forgets to take home materials and assignments and
often forgets to turn in completed homework.

His decoding skilis and physical difficulties with written work affect his ability to keep pace with his peers in activities
which require independent reading and manual writing. As a result, he is falling behind in learning and does not
always get credit for completed work or assessed knowledge.

His behavior when frustrated is distancing him from his peer group and taking time from instruction.

Special Considerations

Present levels of performance statements must also include documentation that the
Committee considered special factors in the development of the student’s IEP as noted
below. If any of the following special considerations are checked ‘Yes’, then the Committee
must ensure that a device or service, including an intervention, accommodation or other
program modification needed for the student to receive a free appropriate public education
is indicated in the IEP under the applicable section of the IEP.

‘Yes’, ‘No’ or ‘Not Applicable’ must be indicated for each consideration. If ‘Yes’ is
indicated, then the IEP must identify the specific supports or other strategies (e.g.,
counseling, special seating, speech and language therapy) under the ‘Recommended
Special Education Programs and Services' section of the IEP. If 'Yes' is checked
indicating the need for a behavioral intervention plan, there is a text field ! provided in
this section where additional information, as applicable, could be inserted (see example
below).
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For example: Student with Autism — age 8

‘STUDENT NEEDS RELATING TO SPECIAL FACTORS , :
BASED ON THE IDENTIFICATION OF THE STUDENT'S NEEDS, THE COMMITTEE MUST CONSIDER WHETHER THE STUDENT NEEDS A PARTICULAR.
'DEVICE OR SERVICE TO: ADDRESS THE 'SPECIAL FACTORS AS INDICATED BELOW, AND IF SO, THE APPROPRIATE SECTION OF THE IEP ‘MUST
IDENTIFY THE PARTICULAR DEVICE OR SERVICE(S) NEEDED. ; L

Does the student need strategies, including positive behavioral interventions, supports and other strategies to address behaviors that impede the
student's learning or that of others? [ Yes [] No
Does the student need a behavioral intervention plan? [ONo K Yes: To address self-abusive behaviors.

For a student with limited English proficiency, does he/she need a special education service to address his/her language needs as they relate to the
IEP?

[ ves [0 No [X] Not Applicable
For a student who is blind or visually impaired, does he/she need instruction in Braille and the use of Braille? O Yes [INo [} Not Applicable

Does the student need a particular device or service to address his/her communication needs? D4 Yes L] No

In the case of a student who is deaf or hard of hearing, does the student need a particular device or service in consideration of the student's
language and communication needs, opportunities for direct communications with peers and professional personnel in the student's language
and communication mode, academic level, and full range of needs, including opportunities for direct instruction in the student's language and
communication mode?
(1 Yes [ No X Not Applicable

Does the student need an assistive technology device and/or service? X Yes [] No
If yes, does the Committee recommend that the device(s) be used in the student's home? [ Yes [J N6

Measurable Postsecondary Goals and Transition Needs

For students beginning with the first IEP to be in effect when the student is age 15 (and at
a younger age, if determined appropriate) and updated each year, the |IEP must include
measurable postsecondary goals (the student's long-term goals for living, working and
learning as an adult) based on the student’s preferences and interests, as they relate to
transition from school to post-school activities. The IEP must document measurable
postsecondary goals in the areas of education and training (e.g., career and technical
education and training, continuing and adult education, college), employment (e.g.,
integrated competitive employment), and community living (e.g., adult services,
independent living or community participation).

For example: Student with Other Health Impairment - age 16

BEGINNING NOT LATER THAN THE FIRST [EP TO BE IN EFFECT WHEN THE STUDENT IS AGE 15 (AND AT A YOUNGER AGE [F DETERMINED
_APPROPRIATE)

T — " - T

e - 'MEASURABLE POSTSECONDARY ‘GOALS
LONG-TERM GOALS FOR LIVING, WORKING AND;LEARNING AS AN ADULT!,, iy

EDUCATION/TRAINING: Lisa will attend a two year college to take courses in animal care.

EmpLoYMENT: Lisa will work as a dog groomer as she pursues courses in veterinary science.

INDEPENDENT LIVING SKILLS (WHEN APPROPRIATE): Lisa will obtain her driving license. She will live in an apartment
assisted by friends and family.

In addition, the IEP for these students must include a statement of the transition service
needs of the student that focuses on the student’s courses of study, taking into account the
student's strengths, preferences and interests, as they relate to transition- from school to
post-school activities. The Committee identifies the coursework (e.g., Regents classes,
career and technical education courses) the student will be enrolled in to achieve the
student’s desired post-school goals.




TRANSITION NEEDS T
In consideration of present levels of performance, transition service needs of the student that focus on the student's courses of study, taking into m
account the student’s strengths, preferences and interests as they relate to transition from school to post-school activities:

Needs
Lisa needs to:
e develop self-advocacy, time management, computer and independent travel skills.

e be able to complete job application forms independently.
e learn appropriate work habits when supervisor is not present.
o develop community leisure skills.

Courses of study
Lisa plans to go to college for animal care. Beyond the required curriculum for a regular diploma, she needs to take

courses that include animal biology and computer word processing. To provide job exploration and skill
development, her courses of study should include career and technical education courses in veterinary science.

Measurable Annual Goals

The IEP must list measurable annual goals, consistent with the student's needs and
abilities, to be followed during the period in which the [EP will be in effect. For each annual
goal, the IEP must indicate the evaluative criteria (the measure used to determine if the
goal has been achieved), evaluation procedures (how progress will be measured) and
schedules (when progress will be measured) to be used to measure progress toward
meeting the annual goal.

For example: Student with Multiple Disabilities - age 9 ( e

co " MEASURABLE ANNUAL GOALS :
THE FOLLOWING GOALS ARE RECOMMENDED TO ENABLE THE STUDENT TO BE INVOLVED IN AND PROGRESS IN THE GENERAL EDUCATION
CURRICULUM, ADDRESS OTHER EDUCATIONAL NEEDS THAT RESULT FROM THE STUDENT'S DISABILITY, AND PREPARE THE STUDENT TO MEET HIS/HER

POSTSECONDARY GOALS.
SCHEDULE

ANNUAL GOALS . WHEN
WHAT THE STUDENT WILL BE EXPECTED TO CRITERIA PROGRESS
ACHIEVE BY THE END QF THE YEAR IN WHICH MEASURE TO DETERMINE IF GOAL FIAS METHOD WILL
THE TEP 1S IN EFFECT . . BEEN ACHIEVED HOW PROGRESS WILL BE MEASURED BE MEASURED
90% accuracy on 8/10 Classroom assessments and | Every two
classroom assessments or worksheets weeks
worksheets

Dawn will solve math word problems
that involve addition and subtraction
of two-, three- and four-digit numbers.

Dawn will complete actions in 5 out of 5 times on 4 Charting of student Weekly
response to 3-step verbal requests. consecutive weekly trials responses

Dawn will remain in class for 45/50 5 out of 7 class periods per day | Daily charting of time in class | Monthly
minute periods, requesting a ‘break’ over 5 week period
from class work not more than three
times per class period.

For students who meet the eligibility criteria to take the New York State Alternate
Assessment (NYSAA) and for preschool students with disabilities, the IEP must include a
description of the short-term instructional objectives and/or benchmarks that are the
measurable intermediate steps between the student's present levels of performance and

the measurable annual goals. A district may establish policy to include short-term ‘
instructional objectives and/or benchmarks in other students’ IEPs (e.g., all elementary age L.J
students; all students recommended for special classes).
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ALTERNATE SECTION FOR STUDENTS WHOSE IEPS WILL INCLUDE SHORT-TERM INSTRUCTIONAL
OBJECTIVES AND/OR BENCHMARKS
(REQUIRED FOR PRESCHOOL STUDENTS AND FOR SCHOOL-AGE STUDENTS WHO MEET ELIGIBILITY CRITERIA TO
TAKE THE NEW YORK STATE ALTERNATE ASSESSMENT)

For example: Student with Learning Disability - age 10

MEASURABLE ANNUAL GOALS

TI—IE FOLLOWING GOALS ARE RECOMMENDED TO ENABLE TH.E STUDENT TO BE ]NVOLVED IN "AND PROGRESS N THE GENER.A.)L EDUCATION

: CURRICULU\'I OR, FOR A PRESCHOOL CHIID, IN APPROPRIATE ACTIVITIES ‘ADDRESS OTHER EDUCA'IIONAL NEEDS TH.AT RESULT FROM THE STUDENT'
: DISABILITY AND, FOR A SCHOOL-AGE STUDE.NT PREPARE THE STUDENT TO MEET HIS/ HER POSTSECONDARY GOALS

ANNUAL GOAL BRI SCHEDULE ,
“WHAT THE STUDENT WILL BE EXPECTED CRITERIA el . ~WHEN PROGRESS

. TO ACHIEVE BY THE END OF THE YEAR IN MEASURE TO DETERMINE IF GOAL HAS METHOD WILL

. .WHICH THE IEP IS IN EFFECT . _ BEEN ACHIEVED HOW PROGRESS WILL BE MEASURED | - " B MEASURED

Given reading passage atthe 2@ 8 out of 10 trials over 3 Reading curriculum based Every two
grade level, Mike will orally read consecutive weeks oral reading fluency probes weeks
100 words per minute with no

more than 6 errors.

SHORT—TE.Ri\»I INSTRUCTIONAL OBJECTIVES AND/OR BENCHMARKS (]NTERMEDD\TE STEPS BETWEEN THE STUDENT’S PRESENT LEVEL OF
PERFORMANCE AND THE MEASURABLE ANNUAL GOAL):

By November, Mike will orally read 70 — 80 words per minute.

By February, Mike will orally read 80 — 90 words per minute.

By April, Mike will orally read 90 — 100 words_per minute.

If needed, additional rows may be inserted into each of the annual goal charts.
Reporting Progress to Parents

The IEP must identify when perlodlc reports on the progress the student is making toward
the ‘annual goals will be provided to the student's parent(s) The method or combination of
methods to inform the parents of their child’s progress is left to local discretion. Based on
the unique needs of the student, the manner selected to inform parent(s) might vary. from
student to student

- REPORTING PROGRESS TO! PARENTS

Identify when penod1c reports on the student's progress toward meeting the :mnual goals will be provided to the student s parents:

Quarterly (November, February, April and June) at the same time school report cards are issued.

Recommended SpeCIaI Education Programs and Serwces

The IEP must mdncate the recommended program and serwces including related services,
as defined in law and regulation from the options set forth in sections 200.6 and 200.16 of
the Regulations of the Commissioner of Education that will be provided for the student.
These options are provided in a drop-down format in the IEP form for both preschool and
school-age students to ensure the recommendations are stated based on the State’s
special education program and services options. Any information typed into the text box
that is also provided in this section must be consistent with this requirement.

11




For special education programs and services, the options are as follows:

e For preschool students, the drop-down options include:
o Special education itinerant teacher services
o Special class in an integrated setting
o Special class

o For school-age students, the drop-down options include: -
Consultant teacher services

Integrated co-teaching services

Resource room program

Special class

Travel Training

Adapted physical education

O 0O 00 O0Oo

The form also includes a text box following each drop-down option so that clarifying
information may be provided by the Committee, as appropriate (e.g., identifying another
term by which the special education service is known by in the school district).

ching) In this example,
same as integrated co-teaching

another ten '”u
services is identified in the IEP.

The drop-down list of related service options is not a finite list. - . These options
include: Speech-Language Therapy; Audiology Services; Interpretlng Services;
Psychological Services; Physical Therapy; Occupational Therapy; Counseling Services;
Orientation and Mobility Services; Medical Services; Parent Counseling and Training;
School Health Services; School Nurse Services; and School Social Work.

In addition to the drop-down options, text boxes allow a Committee to identify any
related service(s) not included in the drop-down options. The form allows a Committee to
recommend multiple programs/services/related services by utilizing multiple drop-down
boxes.

The State form allows documentation of other clarifying information related to a
recommended program/service under the column “Applicable Service Delivery
Recommendations.” A Committee should use this section of the IEP to document
recommendations including special class size (required), group or individual service,
program/service provided in a language other than English or direct or indirect consultant
teacher services for school-age students, as applicable to the recommended service and
the student’s needs.

For example:

APPLICABLE SERVICE DELIVERY RECOMMENDATIONS*

Billng panish

The IEP must indicate the anticipated frequency, duration, location and initiation date of
each recommended special education program, related service, supplementary aid and

12
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service, program modification or accommodation, use of an assistive technology device
and/or service and, if applicable, support for school personnel.

The IEP must also indicate the projected beginning date of each recommended
program/service. In addition, because the Committee may recommend a program/service
for a limited time period, an end date of service may be documented if appropriate.

For example: Student with Other Health Impairment

- RECOMMENDED SPECIAL EDUCATION PROGRAMS AND SERVICES | L
BT e HEeove i el 0 [ FREQUENCY | (DURATION. +i°| \WHERE SERVICE ~ |- BEGINNING
SPECIAL EDUCATION . . |  SERVICEDELIVERY | ~ HOW.OFTEN LENGTHOF .| = WILLBE . ' /SERVICE

PROGRAM/SERVICES " | "RECOMMENDATIONS* *| ..’ "PROVIDED - | SEsstoN' |~ PROVIDED ' /| ‘DATE(S) ~
SPECIAL EDUCATION PROGRAM: '

CEEN G v

Integrated co-teaching 4 days/week 40 minutes Eng‘lish dass 9/7110

-:Consultant teacher services Direct 2 days/week 40 minutes Math class 977110

Resource room program 13 days/Week 40 minutes Resource 9/710
‘ ’ Room '

RELATED SERVICES:

Speech -Language Therapy Individual Once weekly 30 minutes Therapy 9/7110
‘ ‘ Small group Once weekly 40 minutes Room

. SUPPLEMENTARY AIDS AND
SERVICES/PROGRAM

- MODIFICATIONS/

ACCOMMODATIONS:

1,0ne to one aide For transitions in Daily Duration of Hallways 9/7110
’ hall during class transition

Individualized daily visual Pictures Daily ~ all Duration of Student's
-schedule accompanied with | classes class academic
’ written words instruction classes

Preferential seating in reguiar Away from window, | Daily - all Duration of All general 9/7/10
classes front of the room, classes class education
near teacher. (except for classes
small group
work)

ASSISTIVE TECHNOLOGY DEVICES
AND/OR SERVICES:

Text to speech software and - Daily Duration of English and 9/7/10
speech to text software academic Resource

and Room classes
resource (Device will
room class be used in the

periods student’s
: home)

Computer with headphones ' As above As above As above 9/7/10
and microphone .

13




SUPPORTS FOR SCHOOL PERSONNEL
ON BEHALF OF THE STUDENT;

9/7110 -
9/15/10

Conference
Room

1 hour each
session

For Resource 3 sessions

Room teacher

Instruction on use of text to
speech and speech to text
software

*  IDENTIFY (IF APPLICABLE) CLASS SIZE (MAXIMUM STUDENT-TO-STAFF RATIO), LANGUAGE IF OTHER THAN ENGLISH, GROUP OR INDIVIDUAL
SERVICES, DIRECT AND/OR INDIRECT CONSULTANT TEACHER SERVICES OR OTHER SERVICE DELIVERY RECOMMENDATIONS.

12-Month Service and/or Program

The IEP form must identify if the Committee recommends that the student receive special

education services during the months of July and August. If so, the IEP must include:

e the identity of the provider of services during the months of July and August; and

e for a preschool student, the reason(s) the student requires special education programs
and services during July and August.

If the program/services recommended for July and August are not the same as
recommended for the 10-month school year, the July and August recommendations must
be documented in the following section of the IEP.

For example:

12-MONTH SERVICE AND/OR PROGRAM — Student is eligible to receive special education services and/or program during July /August:

ONo X Yes

If yes: [] Student will receive the same special education program/services as recommended above.
OR
X Student will receive the following special education program/services:

()

A
R

SPECIAL EDUCATION
PROGRAM/SERVICES -

APPLICABLE SERVICE
DELIVERY
RECOMMENDATIONS

FREQUENCY

DURATION

LOCATION

" PROJECTED
BEGINNING/
SERVICE DATE(S)

Speech and
Language Therapy

Bilingual - Spanish
Individual

2 times
weekly

30 minutes

Therapy Room

7/5/10 -
8/14/10

Narne of school/agency provider of services during July and August: Related Services Only - ABC School
For a preschool student, reason(s) the child requires services during July and August: N/A

Testing Accommodations

The IEP must indicate the individual testing accommodations needed by the student, if
any, to be used consistently by the student in his or her recommended education program,
in the administration of district-wide assessments of student achievement and consistent
with Department policy, in State assessments of student achievement that are needed by
the student to participate in the assessment. This section would only be completed for
preschool students if there is an assessment program for nondisabled preschool students.

The State form provides testing accommodation drop-down options. I These options
include the following: extended time; breaks; multiple day administration; revised test
format; revised test directions; use of aids/assistive technology device; separate
location/room; adaptive or special equipment; special lighting; special acoustics; location
with minimal distractions; preferential seating; additional paper for math calculations; use

14
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of scribe; on-task focusing prompts; waive spelling requirements; waive paragraphing
requirements; waive punctuation requirements; use of calculator; use of abacus; use of
arithmetic tables; use of spell check device; and use of grammar check device.

However, since the list of testing accommodations is not finite, text boxes allow entry of
.other testing' accommodation recommendations as appropriate. For each recommended
testing accommodation, the Committee must, as applicable, identify the conditions or types
of tests that will require testing accommodations (e.g., type, length, purpose of test) as well
as any implementation recommendations (e.g., amount of extended time, duration and
interval of breaks).

For example:

I TESTIN G ACCOWODATIONS (TO BE COMI’LETE.D FOR PRESCHOOL CH'ILDREN ONLY IR THERE 1§ AN ASSESSMENT PROGRAM FOR NONDISABLED

{PRESCHOOL CHILDREN): ;
- INDIVIDUAL TESTING ‘ACCOMMODATIONS; SPECIFTC TO THE STUDENT'S DISABILITY. " AND NEEDS, TO, BE USED CONSISTENTLY: BY. THE STUDENT IN THE |
;{RECOMMENDED \EDUCATIONAL ‘PROGRAM AND IN THE, ADMINISTRATION. | , )E ASSESSMENTS OF STUDENT ACHIEVEMENT ‘AND, “IN '
iACCORDANCE WI’I‘H DEPARTMENT POLICY, STATE ASSESSMENTS OF STUDENT / ENT ool » - !
R B T B i IMBIEM:ENTATION :
g0l TESTENGACQQMMOPAI!QN ETTRE BN il COND,IT,IQNS‘,'?{. BAPREIIRPT ) RECOMMENDATIONS**
‘[INonE
-

. Extended time For tests requiring written essays Time and a half

*Condmons Test Characteristics: Describe the type, length, purpose of the test upon which the use of testing accommodations is conditioned, if
applicable.
. **Implementation Recommendations: Identify the amount of extended time, type of setting, etc., specific to the testing accommodations, if applicable.

Coordinated Set of Transition Activities

Beginning with the first IEP to be in effect when the student is age 15 (and at a younger
age, if determined appropriate) and updated annually, the IEP must include a statement of
needed transition services. These services focus on improving the academic and
functional achievement of the student with a disability to facilitate the student’'s movement
from school to post-school activities.

All recommended transition services and activities are documented here to show the
coordinated nature of the services and activities that are designed to promote movement
from school to post-school opportunities before the student leaves the school setting. For
each-activity, the IEP must include a statement of the responsibilities of the school district
and, when applicable, participating agencies for the provision of transition services.

For example: Student with Learning Disability - age 16

BEGINNING NOT LATER THAN THE FIRST IEP TO BE IN EFFECT WHEN THE STUDENT'IS AGE 15 (AND AT A YOUNGER AGE, IF DETERMINED
APPROPRLATE) . :

: NEEDED ACTIVITIES 'I‘O FACILITATE '
THE STUDENT’S MOVEMENT FROM ‘ . .
SCHOOLTO | - . .. ... ... -SCHOOL DISTRICT/ 1
POST-SCHOOL ACTIVITIES R SERVICE/ACTIVITY e . : AGENCY RESPONSIBLE
Instruction Instructlon in problem solving ABC Public School
CTE Courses in Culinary Arts BOCES
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BEGINNING NOT LATER THAN THE FIRST IEP TO BE IN EFFECT WHEN THE STUDENT IS AGE 15 (AND AT A YOUNGER AGE, IF DETERMINED
APPROPRIATE).

“COORDINATED SET OF TRANSITION ACTIVITIES

~NEEDED ACTIVITIES TO FACILITATE
THE STUDENT’S MOVEMENT FROM
: SCHOOLTO : SCHOOL DISTRICT/-
POST-SCHOOL ACTIVITIES = B SERVICE/ACTIVITY = . AGENCY RESPONSIBLE

Instruction in computer word processing ABC Public School
skills

Related Services Counseling to work on self-advocacy skills ABC Public School

Community Experiences Visits to community agencies to develop an | Independent Living Center
understanding of the location of services
and their functions.
Practice banking in the community ABC Public School

Development of Employment and Other | Facilitate meeting of student with ABC Public School and

Post-school Adult Living Objectives Independent Living Center to explore post- | Independent Living Center
school supports available
Complete sample college and job ABC Public School
applications
Explore summer job opportunities ABC Public School
Apply for local transportation pass and Independent Living Center
discount card if available
Initiate application to VESID Vocational ABC Public School and VESID VR
Rehabilitation (VR)

Acquisition of Daily Living Skills (if Considered, but not needed ‘ N/A

applicable)

Functional Vocational Assessment (if Considered, but not needed N/A

applicable)

Participation in State and District-Wide Assessments

All students with disabilities must be included in State or district-wide assessment
programs. If the Committee determines that the student will participate in an alternate
assessment on a particular State or district-wide assessment of student achievement, the
IEP must provide a statement of why the student cannot participate in the regular
assessment, and why the particular alternate assessment selected is appropriate for the
student.

For example:

PARTICIPATION IN STATE AND DISTRICT-WIDE ASSESSMENTS
(L0 BE COMPLETED FOR PRESCHOQL STUDENTS ONLY JF THERE IS AN ASSESSMENT PROGRAM FOR NONDISABLED PRESCHOOL STUDENTS)

0 The student will participate in the same State and district-wide assessments of student achievernent that are administered to general education
students.

X The student will participate in an alternate assessment on a particular State or district-wide assessment of student achievement.

Identify the alternate assessment: New York State Alternate Assessment (NYSAA)

Statement of why the student cannot participate in the regular assessment and why the particular alternate assessment selected is appropriate for the
student:  The student meets the eligibility criteria for the NYSAA because of her limited cognitive abilities combined with
physical limitations. She is nonverbal and uses a picture communication device to communicate basic needs. She
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requires direct care for personal needs. Her chronological age is 12 but her instructional levels are at the Kindergarten
level.

Participation with Students without Disabilities

The following section of the IEP is used to document the extent to which a student’s
disability precludes his/her participation with students without di'sabilities, including:

* an explanation of the extent, if any, to which a student will not participate in regular
class and/or extracurricular and nonacademic activities, or, for preschool students, in
appropriate activities, with age-appropriate nondisabled peers. This may be indicated
as the percent of the school day or by identifying particular activities that the student
will not participate in with his/her nondisabled peers.

» the extent to which the student will participate in specially-designed physical education:
and

* when the Committee recommends that a student be exempt from the language other
than English (LOTE) requirement because the student's disability affects his/her ability
to learn a language.

For example:

. PARTICIPATION WITH STUDENTS WITHOUT DISABILITIES | .
'REMOVAL FROM THE GENERAL EDUCATION ENVIRONMENT OCCURS ONLY WEEN THE NATURE OR SEVERITY OF THE DISABILITY IS SUCH THAT, EVEN
WITH THE USE OF SUPPLEMENTARY AIDS AND SERVICES, EDUCATION CANNOT BE SATISFACTORILY ACHIEVED.

FOR THE PRESCHOOL STUDENT:
Explain the extent, if any, to which the student will not participate in appropriate activities with age-appropriate nondisabled peers (e.g., percent of the
school day and/or specify particular activities): N/A

FOR THE SCHOOL-AGE STUDENT:
Explain the extent, if any, to which the student will not participate in regular class, extracurricular and other nonacadermic activities (e-g, percent of the

school day and/or specify particular activities): Student will not participate in regular classes for English or Math - 100 minutes
per day.” o

If the student is not participating in a regular physical education program, identify the extent to which the student will participate in specially-designed
instruction in physical education, including adapted physical education: Adapted physical education - 30 minutes per day - 3 days per
week.

EXEMPTION FROM LANGUAGE OTHER THAN ENGLISH DIPLOMA REQUIREMENT:
M No ‘

]  Yes. The Committee has determined that the student's disability adversely affects his/her ability to learn a language and recommends the student
be exempt from the language other than English requirement. : :

Special Transportation

The IEP must include recommendations to address each of the student's disability-related
special transportation needs, as appropriate. The IEP must specify any special
transportation, including any specialized transportation equipment (e.g., special or adapted
buses, lifts and ramps), needed by the student based on his or her unique needs related to
the student’s disability to travel to and from school (including such school-related programs
as work programs and settings other than the school where the student receives education
or special education services); and, as appropriate, in and around the school.
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The State form provides the following drop-down options “ for documenting a student’s
special transportation needs:

e Special seating;

Vehicle and/or equipment needs;

Adult supervision;

Type of transportation; and

Other accommodations.

Text boxes are provided after each of the above options to document the specific
transportation recommendation to address each of the student’s needs (e.g., seating away
from the bus window, car seat, bus with bus attendant).

in addition, the IEP must indicate if the student needs transportation to and from special
education services to be provided at another site.

For example:

SPECIAL TRANSPORTATION
"TRANSPORTATION RECOMMENDATION TO ADDRESS NEEDS OF THE STUDENT RELATING TO HIS/HER DISABILITY

None.
Student needs special transportation accommodations/services as follows:

Vehicle and/or equipment needs - Wheel chair ramp
Adult supervision - to assist the student on and off the bus

BB Student needs transportation to and from special classes or programs at another site: To and from BOCES to receive related services.

Placement Recommendation

The IEP must indicate the recommended placement of the student. The student's
placement is the educational setting in which the student’s IEP will be implemented.
Placement should indicate the type of setting where the student will receive special
education services (e.g., public school district, BOCES class, approved private school).

For example:

PLACEMENT RECOMMENDATION

Approved private day school

For additional guidance on IEP development, see http:/Mmww.vesid.nysed.gov/specialed/
publications/iepguidance.htm.

18

()

R,




